
 

 
 
 

Purpose, Task, and Criteria



 
By the end of the semester, each CLS and FLC participant should be able to point to a change or 
innovation they have made in their classroom or on their syllabus to an assignment, activity, or 
course material as a result of their participation in the FLC.  
 
Each participant will submit a critical reflection at the end of spring semester that includes: 

• A brief description of the original assignment, activity, or course material. 
• 



 
a place where I try to cover all of the bases for everything that could possibly go wrong, so that 
when a student has an issue or misses a thing, I can say “It was in the syllabus”, point to the 
section and be covered.  But that doesn’t really bring them into the course, does it? Nor does it 
really guarantee that they will even read it. The goal is that it will be a useful tool that will also 
get them excited about the course.  So, with that in mind, I have made the following 
adjustments: 
 



 
look at the syllabus, feel welcome in the course, but also know exactly what will be expected of 
them if they want to succeed.   
 
I look forward to continuing my study of inclusive pedagogy next year.  I plan to present (along 
with my colleagues from the CLC at Gordon) something about Inclusive pedagogy at our CETL-
sponsored Teaching Matters conference next year and possible something also at our beginning 
of the year Student Success Summit next year.  I hope to read at least one more book on the 
subject and continue looking through the resources made available to us in the PowerPoint 
from the workshop at beginning of the year.   
 
This FLC has challenged me to think about something that is incredibly important in my 
teaching, and to stretch in places where I thought I was pretty good already.  It’s also been nice 
to study together with colleagues from outside of my discipline.  But I believe in the power of 
this idea to be transformative at our college, and I hope to help our group take this large scale.   
 
 
Example 2. 
Name: Matt Milnes, FLC Participant (with CLS Brooke Conaway), Georgia College 
FLC Topic: Small Teaching 
 

1. In the first iteration of non-majors biology that I taught at Georgia College (BIOL 1100), I 
relied upon examples from our textbook to make connections between key concepts in 
the course and real world applications of this knowledge.



 
themselves with examples of their own choosing.  Second, I wanted the students to 
practice critical reflection on the process, findings, and impacts of scientific research. 

5. This change did meet my expectations in that students were more willing to engage 
with, and reflect upon, examples of scientific research of their own choosing rather than 
examples chosen for them. 

6. Unfortunately, I did not employ a mechanism for assessment of learning outcomes 
specifically associated with this assignment, and I did not receive any comments in the 
course review addressing this assignment.  Based on comments included in the written 
assignments, it does appear that some of the students identified connections between 



 
classical and operant conditioning in relationship with their phones. I was surprised how many 
wrote in their reflection papers, “I almost gave up after [amount of time] but I had told Dr. Ham I 
would go [amount of time] so I had to stick with it.” We discussed in class how they felt 
compelled to complete the assignment because of that contract and that it was something they 
could apply to other aspects of school and their personal life.  
 
My goals were to have them become consciously aware how their mindset played a role in their 
classes and their personal lives. That things that seemed difficult, like using the non-dominant 
hand, became easier with time especially when approached as something new and different and 
not daunting and frustrating. They were in charge of their mindset. 
 
The outcome was better than I had hoped for. On my final exam I asked them to explain two 
things they had learned in class. They had fifteen weeks of material to choose from and of the 57 
who took the final, twenty mentioned something related to mindset or their own motivation. I 
had not anticipated that but was quite happy to see their responses. It reinforced the need to keep 
mindset as part of the course. 
 


